History 1043: World Civilizations 1500 to Present Online Syllabus
Page 8

	[image: image1.jpg]



	History 1043: World Civilizations 1500 to Present
Instructor: Dr. Edrene S. McKay  (  Website: Online-History.org  (  Phone: (479) 855-6836  ( Office: 1420BH


ONLINE SYLLABUS – SPRING 2011

CRN: 21818 and 21819

Course Description: This survey of World Civilizations offers students a global and comparative perspective on the development of civilizations since 1500.

RATIONALE: Why study history? It is an important part of a liberal education (see below), it teaches us that human actions have consequences, and it helps us to develop the skills necessary to meet the challenges of the 21st century. Peter Stearns lists these specific reasons for studying history in his article "Why Study History?"

· History helps us to understand people, societies, and change – and how the society we live in came to be. 

· History offers perspective on human life and society, contributes to moral understanding, and illuminates personal and national identities. 

· History lays the foundation for genuine citizenship by providing data about national institutions, problems, and values; evidence about how nations have interacted with other societies; and understanding about changes that currently affect the lives of citizens. 

· History encourages habits of mind that are vital for responsible public behavior, whether as a national or community leader, an informed voter, a petitioner, or a simple observer. 

· History increases the ability to assess evidence, conflicting interpretations, and past examples of change. 

· History helps create good business people, professionals, and political leaders by developing research skills, the ability to find and evaluate sources of information, and the means to identify and evaluate diverse interpretations. 

What Is Liberal Education? Liberal Education is an approach to learning that empowers individuals and prepares them to deal with complexity, diversity, and change. It provides students with broad knowledge of the wider world (e.g. science, culture, and society) as well as in-depth study in a specific area of interest. A liberal education helps students develop a sense of social responsibility, as well as strong and transferable intellectual and practical skills such as communication, analytical and problem-solving skills, and a demonstrated ability to apply knowledge and skills in real-world settings. – American Association of Colleges and Universities 

Why Study World History? In a world with nuclear weapons and ecological problems that cross all national borders, we desperately need to see humanity as a whole. Accounts of the past that focus primarily on the divisions between nations, religions, and cultures are beginning to look parochial [narrowly restricted] and anachronistic [out of date] — even dangerous. So, it is not true that history becomes vacuous [devoid of substance] at large scales. Familiar objects may vanish, but new and important objects and problems come into view. — David Christian, Maps of Time: An Introduction to Big History.

I believe that to meet the challenge of the next century, human beings will have to develop a greater sense of universal responsibility. Each of us must learn to work not just for his or her own -self, family or nation, but for the benefit of all mankind. – Dalai Lama

METHODS OF INSTRUCTION: A variety of instructional methods — including readings, audio-visual presentations, and discussion — will be used to achieve the objectives of the course.

Resources: 
· Textbook: Strayer, Robert. Ways of the World: A Brief Global History, 1st ed., Vol. 2. 
ISBN: 9780312452896. The text may be ordered online at the college bookstore: http://nwacc1.bkstore.com. 
· Supplemental Materials: Available at Online-History.org: http://online-history.org 
· Library Resources: Accessible on campus or through My NWACC Connection.

· Online Course Platform: http://nwacc.blackboard.com.  Where you will interact with your instructor  and classmates by posting on weekly discussion boards. If you need help using Blackboard, see the tutorials on the Distance Learning website: http://www.nwacc.edu/disted.  

· Technical Support is provided by the Student Technology Helpdesk and by the Distance Learning Department.  Please contact the Student Helpdesk at 479-619-4376 or IT_HelpdeskStudent@nwacc.edu [there is an underscore between the IT and Helpdesk].  Students on the Bentonville campus may visit Burns Hall Room 1265.  Support may also be obtained from the Distance Learning Department at dl@nwacc.edu  or by emailing Tech Support from within the Blackboard email system.

· Academic Support: Students can find information about academic support resources, including an Academic Calendar with official dates, under the icon called Academic Support on the course homepage in Blackboard.

· Office Hours: 1420BH by appointment or call (479) 855-6836 any day between 10:00 a.m. and 9:00 p.m.  
You will be building your knowledge of history, seeking enlightenment, and developing insights from multiple resources through reading, reflection, discussion, and group interaction.

Course Objectives

1.   To explore the major themes and trends of World Civilizations, to discover how individuals have exercised leadership and served as agents of constructive change, and to learn from the successes and failures of others. 

2.   To understand the approach to history defined by Will and Ariel Durant in The Lessons of History (1968): "Obviously historiography [writing history] cannot be a science. It can only be an industry, an art, and a philosophy—an industry by ferreting out the facts, an art by establishing a meaningful order in the chaos of materials, a philosophy by seeking perspective and enlightenment."

3.   To develop a working knowledge of the processes required to understand the past, to engage in the discovery, analysis, interpretation, and communication of historical evidence (the various aspects of the historian's craft), and to build that bridge that links past and present history together.
4.   To develop the critical thinking skills and lifelong learning skills needed to meet the challenges of the 21st century, especially the ability to separate fiction, fantasy, and falsehood from substantiated truth.

5.   To share ideas, insights, and discoveries with others using effective oral and written communication skills.

STUDENT LEARNING OBJECTIVES Students of  World Civilizations Since 1500 will be able to:

1. Assess the growth of the mature Civilizations of the Early Modern Era, in Western Europe (consolidation of nation states), in China (the experience of the Ming and Ch’ing), in India (the Moghul Dynasty), and in Japan’s centralized feudal state.

2. Describe the maturation of the Atlantic Civilization, from the Seventeenth Century onwards, in terms of the growing trade (sugar, tobacco, and slaves) and the intense political interaction in the era before and after American Independence.  

3. Analyze the modernization of the Western World in the era after the French Revolution (industrialization, financial sophistication, political modernization, and intellectual trends) and its impact on the interplay between Europe and other Civilizations, notably in Africa and Asia.

4. Describe the consolidation of Western European Empires in Asia (notably India) and in Africa and the development of quasi-colonial relations between China and Japan and Europe in the period beyond the Eighteenth Century, showing the increasing integration of a global system under European control.

5. Assess the causes for the breakdown to the Western Colonial Empires in the era after World War I, including the emergence of the nationalist movements, the preoccupation of Europeans and the Atlantic Community with Fascism and Marxism, and the growth of sentiment for global cooperation.

6. Analyze the influence of the Cold War and the emergence of the United Nations on the post-War interaction of Civilizations, including the dismantling of the British Empire, the renewal of  Japan, and the transformation of  relations between the Atlantic Civilization and the non-Western world.

7. Describe the late-Twentieth Century impact of East-West confrontation on the evolution of civilizations in Asia, South America, Africa, and Middle East, particularly in their relations with the Blocs.

8. Assess the post-Cold War globalization of Western civilization’s influence in the non-Western world, not only in its political and cultural dynamics, but also in its financial dimensions.

9. Write a comparative essay on an important feature of the recent/current phenomenon of Globalization, noting particularly the twin practices of acceptance and rejection in the non-Western world. This essay should, where appropriate, emphasize and assess the concept of adaptation as a non-Western response to the influences of Westernization. 

Weekly chapter objectives are outlined in the course calendar below.
COURSE REQUIREMENTS:
· To complete required reading assignments, reading with a purpose, focusing on thesis and supporting arguments, and applying critical thinking skills.

· To complete required writing assignments (including weekly discussions and document-based essay examinations) by the deadlines, reflecting on the subject matter and using effective analytical and communication skills.

· To make a valuable contribution to each discussion.
Reading with a Purpose: The reading requirements for this course are challenging, but try not to be intimidated by them. There is a technique you can use to guide your reading. I will always point out the most important sections of the text, tell you what to look for when you read, and include more focused supplementary readings. You can skim over the rest. Beyond that, remember that you're looking for answers to questions about the past proposed by the questions in the syllabus, not just aimlessly trying to absorb everything. When you find something relevant that answers the proposed question, stop and think about it so it sinks in. Look at it from a number of different perspectives, see what the implications are, how does it relate to what you already know? If you want to read more, by all means do so. You will find that this textbook provides a worthwhile reading experience. It's concise, to the point, focuses on the essentials, and won't waste your time with unnecessary details. But remember, we are not building a gigantic database of facts, but trying to discover a few pearls of wisdom. We are looking for insights (sudden realizations, epiphanies, aha experiences, light bulb moments). Read with a purpose in mind and add your reflections to what you have read. In other words, read less and think more. That is part of the formula for success in this course.  

Preparing for Weekly Discussions: There is a process you can use to guide your study. Essays and comments for the discussion board should respond to the questions provided, summarize your insights on the topic, and attempt to draw conclusions. This means that before you begin to write you will need to synthesize the knowledge you have gained from reading, research, and reflection, analyze what is needed to answer the questions, perform the required tasks (weigh various options, work through problems, anticipate consequences), and only after you have done these things, should you begin to write and fashion a response that addresses all aspects of the topic. In other words, write less and think more. That is another part of the formula for success in this course. This may seem like an intimidating process at first. This is a normal reaction to the challenge. We all felt that way in the beginning. However, give yourself and your classmates a chance. I have confidence that everyone is this class is up to the challenge and capable of completing this requirement. The benefits are enormous. You will be exercising higher order thinking skills and bringing the discussion forward to the highest levels of learning.  In short, you will be demonstrating to yourself, your classmates, and your instructor just how much your knowledge and skills have grown during the week. You will stretch your mind, unleash your imagination, improve your problem-solving skills, enhance your creativity, gain confidence, and be better equipped to succeed in the future (in this class, in other classes, in your professional career, and in your personal life). 

Engaging in Scholarly Discourse: We are living in the age of Facebook and Twitter. Champions of the personal status message and 140-character “tweet” would have us believe that these phenomena foster creative self-expression and “concision” (i.e., the quality of being concise). More often than not, they promote what one critic has called “shallow, self-centered, trivial discourse.”  As forms of entertainment, instant messaging, texting, and other social networking pursuits may have their place. As models for academic scholarship, they do not.  You will need to develop more profound reasoning skills and a more formal writing style than social networking requires. Although I cannot tell you how long your essays and comments should be, I can tell you to be thorough, to develop the subject fully, and to answer all of the questions completely – without being repetitious.  Be thoughtful, substantive, and insightful. That’s what scholarly discourse is all about.

DISCUSSION BOARD REQUIREMENTS 

Deadlines: Weekly discussion board assignments, unless otherwise stated, must be completed by the end of the week (i.e., 11:59 p.m. Sunday) and may not be made up. The nature of an online class requires interaction with your classmates and once the topic has been discussed, there is no way to recreate that experience. 

Weekly Schedule: Each week starts on Monday and ends on the following Sunday. However, to accommodate a variety of schedules, students will have access to course materials and discussion boards on the preceding Sunday. If you experience difficulty in meeting the Monday deadline for “Grasping the Basic Facts” essays (see below), you will need to work ahead. Although the discussion board for that week will not open until Sunday, the reading assignments and questions are always available to you in the syllabus, so there is no excuse, short of a personal or family emergency, for not meeting deadlines. Technical difficulties do not fall into the emergency category. They should be anticipated and planned for in advance. If your computer or Internet Service Provider is prone to such difficulties, have a backup plan (an alternate computer at an Internet café, library, or friend’s house) and work on your assignments well in advance of deadlines so that you have time to implement the plan, if necessary. 

Posts: Assignments in the form of essay questions are outlined in the Course Calendar section of the syllabus and in Blackboard. Unless otherwise stated, there will be three topics each week to which you need to respond. Essays and comments should be typed or copied and pasted into a message box. Attachments are not permitted because they interrupt the flow of the discussion. To fulfill discussion board requirements and obtain full credit:
1. Post three essays to the discussion board in response to the questions in each of these categories by 
11:59 p.m. on the days specified:
· Grasping the Basic Facts: Monday.
To cover all three options in this category, after the first week, the class has been divided into three groups based on the first letter of your last name. Group 1 (A-F) will respond to the first question. Group 2 (G-R) will respond to the second question. Group 3 (S-Z) will respond to the third question. So that everyone becomes familiar with responses to all three questions, students are required to post their comments in the two sections to which they were not assigned. For example, if you are in Group 1 and posted a response to the first question, you should post your comments to the second and third questions.

· Developing Insights: Wednesday.
· Making Connections: Friday.

2. Post two comments in each category (a total of six comments) by 11:59 p.m. (midnight) Sunday.  To insure high quality posts, please limit the number of your comments to two in each category. Anything in excess of that will clutter up the discussion board and will not be counted toward your grade. Comments should relate to the topic under consideration and make a significant contribution to the discussion. They should be thoughtful, substantive, supported by accurate facts, clear and original in expression, and move the discussion forward to a higher level of understanding.


3. Insure that discussion posts (both essays and comments) are consistent with these standards of quality (which will also be used as grading criteria):

· Thinking: Discussion fulfills all the requirements of the assignment and is extremely thoughtful, substantive, and insightful. It reflects extensive use of higher order thinking skills (analysis, synthesis, and evaluation).

· Writing: Discussion is based on a clear, well-defined, original thesis or interpretation. It has a coherent organizational structure and fully developed paragraphs. It is substantially free of errors in spelling, grammar, and punctuation. It contains no direct quotes with the possible exception of brief pearls of wisdom.
· Reading: Discussion reflects advanced reading comprehension (i.e., the abilities to understand complex ideas and situations, to identify the thesis and supporting arguments of a work accurately, to make valid comparisons, to identify conflicting interpretations, and to derive insights and the capacity to make enlightened decisions about the future from the study of history).
· Research: Discussion reflects extensive knowledge of the subject based on a wide variety of high quality primary and secondary sources (written, visual, and statistical) which have been carefully evaluated for reliability, credibility, and objectivity and accurately cited. The discussion makes a significant contribution to knowledge.  

· Culture: Discussion reflects a global perspective (i.e., the ability to look beyond the limitations of local, regional, and national interests), makes valid comparisons between cultures, and reflects an understanding, appreciation, and respect for opposing economic, social, political, and religious principles, practices, and   worldviews.


During all of our discussions, it is important to be courteous, respectful, and supportive of one another.  

POLICIES 
Communications Policy: To facilitate communication with your instructor, please use the Blackboard email system. I will check it several times per day so that will be the easiest and fastest way to reach me. Please do not use my personal email address unless you are unable to logon to Blackboard. I check my personal email (EdreneMcKay@cox.net) more frequently than my NWACC address.

Plagiarism: Plagiarism (presenting the ideas or expressions of others as your own without giving them credit) is a serious academic and professional offense. When conducting research and incorporating the work of others into your own projects and papers, you must cite the sources of quotes, paraphrases, summaries, and ideas that are not your own. If your work is plagiarized, you will not be given credit for the assignment.  To avoid plagiarism and to encourage students to completely absorb the sources they are consulting, essays and comments may not include direct quotes. Copying and pasting is prohibited with the possible exception of brief pearls of wisdom.

Citations: You may use an informal method for citations in this class. If it is a published work, simply list the author’s name, the title of the work, and the date of publication. For example, the citation for your textbook would be: Robert Strayer, Ways of the World: A Brief Global History (2009). If you are citing an Internet source, list the name of the article or webpage and the URL: “Life in the 1500s” (http://www.naute.com/stories/1500s.phtml). Always analyze sources, especially Internet sources, for reliability, credibility, and objectivity (see Guidelines for Source Analysis). “Life in the 1500s” is a good example of why you should do that.
Deadlines: As stated above, weekly discussion board assignments, unless otherwise noted, must be completed by the end of the week (i.e., 11:59 p.m. Sunday) and may not be made up. Examinations are due on the date specified and will not be accepted after that date unless there is a serious emergency. In that case, students must request an extension in advance of the deadline, whenever possible, and present documentation of the emergency. 

Grievance Procedure: The Social Science Department follows our NWACC Student Handbook regarding the proper steps should a grievance occur between fellow students, or a student and the instructor. The first step in any grievance is to bring the complaint to the attention of the instructor. If the issue is not satisfactorily resolved, the student (and/or instructor) should then contact the instructor’s departmental chair Greg Kiser (gkiser@nwacc.edu). 

Accommodations for Students with Disabilities: Any member of the class who needs disability-based accommodations should contact the Disability Resource Center via email at disability@nwacc.edu or by phone at (479) 986-4076. The DRC coordinates reasonable accommodations for students who have documented disabilities. Once your registration with that office is complete, the DRC will contact me electronically to communicate what accommodations are appropriate in your case, and you should follow up with me privately to discuss how we will meet those specific needs collaboratively. The DRC office is located in Room 114 on the first floor of the Student Center.

ABOUT ME 

In case you're wondering, “Edrene” is a combination of “Edward” and “Irene,” my parents’ names. Here are a few things you might want to know about me: 
· I teach United States History, World Civilizations, and Contemporary History. 

· My Ph.D. is from the University of Arkansas in Fayetteville, and my specialty is late 19th and early 20th century United States history, although in recent years my focus has been on global history from 1945 to present. 

· I teach both online and onsite classes and I enjoy doing both. 

· I created a history detective series for kids entitled “From the Stone Age to the Information Age.” 
· I am a faculty advisor for a student organization called OMNI-NWACC. It is a chapter of the OMNI Center for Peace, Justice, and Ecology in Fayetteville, and there is a chapter at the University of Arkansas as well. The organization was created for educational purposes:  

· To provide opportunities for the campus and community to address issues related to peace, justice, and ecology (including environmental protection and sustainability).

· To envision and to inspire creation of a world dominated by a culture of peace.

· To enable, empower, and energize the campus and community to help bring about constructive change in these areas. 

Philosophy of Education 

My philosophy of education involves these principles:
· Equality: I regard everyone in the classroom as equal. Each person, regardless of background, education, or expertise, can make a unique and valuable contribution to the class based on personal experiences, aptitudes, and perspectives.  

· Diversity: I think diversity is essential to learning. It gives us an opportunity to experience a variety of views and perspectives and to interact and be challenged by other’s thoughts and ideas.
· Respect: I affirm the dignity, worth, and potential of every person in the classroom. By respecting another's views, even if they are distasteful to us, we challenge our own assumptions, broaden our personal perspective, learn to make value judgments, and develop the ability to think independently. 

· Leadership: I believe that even ordinary citizens can serve as agents of constructive change. Conventional wisdom says that if you want to play a significant role in history, you have to do something big. But it is small acts of leadership – refusing to move to the back of the bus, circulating a petition, organizing a strike – that eventually move mountains. Small acts of leadership, not big heroic acts, performed by like-minded people ultimately add up. Small acts of leadership slowly and effectively bring about constructive change. 

Student Success
My concept of student success is summarized by this story:
Once there were three bricklayers. Each one of them was asked what they were doing.
· The first man answered gruffly, “I'm laying bricks.” 

· The second man replied sarcastically, “I'm making $12.50 an hour.” 

· But the third man said enthusiastically and with pride, “I'm building a cathedral.” 
--First told by Sir Christopher Wren (the famous architect who built St. Paul’s Cathedral in London) 

In this history class:
· The first student is “taking a class.” 

· The second student is “earning a grade.” 

· But the third student is “getting a worthwhile, liberal education." 

According to Catherine Pulsifer (a motivational speaker), this story reveals two secrets of success:
· Attitude: “Your attitude towards whatever you are doing determines your ultimate level of success."  

· Grasping the Big Picture: “Being able to see the end result, rather than just the task, eliminates obstacles, focuses your energy, and provides motivation to excel.” 

My hope is that all of you will build a cathedral in the coming months.

GRADES:  Unless otherwise noted, I will release grades for discussions on Wednesday and for examinations on Friday following the Sunday deadline. 

I will use the following scale as a foundation for my evaluation of your accomplishments at the end of the semester. However, in the end, the final grades I assign are less a strict expression of the numeric points you accumulated during the semester and more an assessment of the overall quality of your performance in the class. Can you demonstrate knowledge of the major themes and trends of World Civilizations? Have you mastered the intellectual habits of mind required by a college level history class? Can you make valid comparisons, point out similarities and differences, and identify cause and effect? Are you able to see patterns and make connections? Are you able to use the tools of the historian (discovery, analysis, interpretation, and communication) in your research and writing? Are you able to derive more than facts from your study of history? Does it leave you with insights and the capacity to make enlightened decisions about the future? Although I will never give you a final grade lower than the points you have earned, if you start out slow but gain momentum during the semester and finish strong, rest assured that I will assign you a higher grade. 
	POINTS
	GRADE

	1200
	1080
	A

	1079
	960
	B

	959
	840
	C

	839
	720
	D

	< 719
	
	F


COURSE CALENDAR
WEEK 1 – January 18-23, 2011
 (If the links below are not functional, you will find the necessary documents at http://online-history.org)
	PTS
	TOPICS/LEARNING RESOURCES/ASSIGNMENTS

	0
	COURSE INTRODUCTION 
Objective: After examining the scope of the course, the student will develop personal course objectives, evaluate the textbook, and develop strategies for creating a transformational learning experience during the semester. 

Preparation: Review syllabus and course calendar and complete the following worksheets: 

· Skills Analysis Worksheet 

· Personal Course Objectives 
(should be based on the results of your Skills Analysis Worksheet, which you need not submit)

· Textbook Evaluation
· Transformational Learning Experiences  (see Ways of Thinking for a discussion of higher order thinking skills)

Post any questions or comments you may have about the syllabus or course requirements in the Q&A section of the Student Lounge.

Because this week starts on Tuesday, the first discussion board assignment is due on Wednesday and the other two assignments are due on Friday.

	20
	Grasping the Basic Facts: Copy and paste your Personal Course Objectives into a message on the discussion board by midnight Wednesday and comment on  two of your classmates’ or instructor’s posts by Sunday. Your objectives should be based on the results of your Skills Analysis Worksheet; however, you need not turn in the worksheet.

	20
	Developing Insights: Copy and paste your Textbook Evaluation into a message on the discussion board by midnight Friday and comment on  two of your classmates’ or instructor’s posts by Sunday.

	20
	Making Connections: Copy and paste your response to Transformational Learning Experiences into a message on the discussion board by midnight Friday and comment on  two of your classmates’ or instructor’s posts by Sunday.

	60
	TOTAL



	WEEK 2 – January 24-30, 2011

	(If the links below are not functional, you will find the necessary documents at http://online-history.org)

	PTS
	TOPICS/LEARNING RESOURCES/ASSIGNMENTS

	0
	INTRODUCTION TO HISTORICAL STUDY AND RESEARCH 

Objective: After exploring history as an academic discipline, the student will identify primary and secondary sources, describe the processes that historians use to develop an understanding of the past, and explain why history is important to contemporary society 

Online Resources: Read or view the following course documents: 

· History as an Academic Discipline
· Guidelines for Source Analysis
· Why Study History?

· PPT: The Historians' Toolbox
· Video: Howard Zinn: You Can’t Be Neutral on a Moving Train (15 min)
(This is Part 1 of a five-part video series.  Parts 2-5 are not required, but highly recommended. Each is about 15 minutes long: Part 2, Part 3, Part 4, Part 5.)
· PPT: A Crossroads in History
Note:  PPT = PowerPoint presentation. If you do not have PowerPoint on your computer, you will need to download a PowerPoint viewer from Microsoft: Download PPT Viewer.

	20
	Grasping the Basic Facts: Based on your group assignment, respond to ONE of the following questions on the discussion board by midnight Monday and comment on two of your classmates’ or instructor’s posts by the end of the week (Sunday):*
1. Primary v. Secondary Sources: What is a primary source? What is a secondary source? How are you able to tell the difference? Is one more reliable than the other or do they each serve different purposes? 
2. Standards of Professional Conduct:  What evidence do you find in the American Historical Association's "Standards of Professional Conduct" that shows that professional historians are committed to high standards of professional conduct? Since you are not a professional historian, what questions should you ask to help you decide if what you read or see on TV about history is accurate (i.e., reliable, credible, and objective)? (See Guidelines for Source Analysis for help with this question.)
3. Why Study History? Why should social leaders and ordinary citizens study history? What knowledge and skills do we develop from studying the past? Why does this have practical value? 

	20
	Developing Insights: Respond to the following questions on the discussion board by midnight Wednesday and comment on two of your classmates’ or instructor’s posts by the end of the week (Sunday):* The American Historical Association defines history as “the never-ending process whereby people seek to understand the past and its meaning.” What is the special role of the historian in understanding the past? Describe the processes that historians use (i.e., discovery, analysis, interpretation, and communication) to develop an understanding of the past. What special dimension does Howard Zinn add to the profession? Based on his example, how can we use our knowledge of history to intercede in what is happening in the world?

	20
	Making Connections: Respond to the following questions on the discussion board by midnight Friday  and comment on two of your classmates’ or instructor’s posts by the end of the week (Sunday):* Locate a primary source on a current event that interests you. Now find a secondary source that helps to explain the primary source. What type of information (e.g., facts, attitude, interpretation, social commentary) does each of these sources provide? Which source do you find most helpful in understanding what actually happened? Which source do you find most interesting? If someone only had time to read one of these sources, which would you recommend? Be sure to post the two URLs so that we can compare them too.

	60
	TOTAL



*Unless otherwise noted, these detailed instructions relating to posting requirements and deadlines are the same for Weeks 2-15 and will not be repeated in the Course Calendar. They will, however, be repeated on the discussion board.

WEEK 3 – January 31-February 6, 2011 
(If the links below are not functional, you will find the necessary documents at http://online-history.org)
	PTS
	TOPICS/LEARNING RESOURCES/ASSIGNMENTS

	0
	THE WORLDS OF THE FIFTEENTH CENTURY

Objective: After examining the variety of human experiences in the fifteenth century, the student will characterize the various kinds of societies that comprised the world of the fifteenth century (i.e., Paleolithic peoples, agricultural village societies, pastoralists, and established civilizations and empires).  
Textbook: Read the following resources:
Strayer, Chapter 13: The Worlds of the Fifteenth Century
·  Read Introduction and Textbook Highlights
· Skim chapter to get a sense of the variety of lifestyles.
· Read pp. 369-378 and 382-388 more carefully.

Online Resources: Read or view the following resources
· Video: The Ming Dynasty, Part 1.1 (8.26 min.)

· Video: The Ming Dynasty, Part 1.2 (8.29 min.)

· Video: The Ming Dynasty, Part 1.3 (8.28 min.)

· What Do Historians Say About Christopher Columbus?
· The Columbian Exchange

	20
	Grasping the Basic Facts: Based on your group assignment, respond  to ONE of the following questions:

1. Paleolithic Peoples, Agricultural Village Societies, and Pastoralists:  In what ways did the gathering and hunting people of Australia differ from those of the northwest coast of North America? What kinds of changes were transforming West African agricultural village societies and those of the Iroquois as the fifteenth century dawned? What role did Central Asian and West African pastoralists play in their respective regions?

2. Established Civilizations: Compare Chinese and European civilizations in the fifteenth century. How would you define the major achievements of Ming dynasty China? What political and cultural differences stand out in the histories of fifteenth-century China and Western Europe? What similarities are apparent? In what ways did European maritime voyaging in the fifteenth century differ from that of China? What accounts for these differences?

3. Established Empires: What differences can you identify among the four major empires in the Islamic world of the fifteenth and sixteenth centuries? What distinguished the Aztec and Inca empires from each other? How did Aztec religious thinking support the empire? In what ways did Inca authorities seek to integrate their vast domains?

	20
	Developing Insights: Write a comparative source analysis (see Guidelines for Source Analysis) of the excerpts found in “What Do Historians Say About Christopher Columbus?” In completing your analysis, try to answer these questions: Who are the authors of these excerpts (i.e., what can you tell us about Howard Zinn and Larry Schweikart and Michael Allen)? What are their qualifications for writing about Christopher Columbus and European expansion? Do they have particular perspectives? If so, how do they vary? Why are their interpretations of Columbus so different? If you had to recommend only one account of Columbus, which would it be? Can anything be gained by reading both of these accounts?

	20
	Making Connections: Assume for the moment that the Chinese had not ended their maritime voyages in 1433. How might the subsequent development of world history have been different? Then, using contemporary news reports and commentary, estimate the degree to which China’s current economic ascendancy is likely to facilitate a changing global balance of power, resulting in a decline in Western influence and an increasingly central and commanding role on the world stage for the Chinese. Is it likely that the Chinese will give up a position of influence like they did in 1433?

	60
	TOTAL


WEEK 4 – February 7-13, 2011 
(If the links below are not functional, you will find the necessary documents at http://online-history.org)
	PTS
	TOPICS/LEARNING RESOURCES/ASSIGNMENTS

	0
	THE EARLY MODERN WORLD, 1450-1750

EMPIRES AND ENCOUNTERS 
Objective After exploring the variety of empires in the Early Modern Era, the student will compare the range of European colonial societies in the Western Hemisphere, describe the creation of a Russian Empire, and summarize the characteristics of various Asian empires.

 Textbook: Read the following resources:

Strayer, Part 4: The Early Modern World, 1450-1750
· Read Introduction and Textbook Highlights
· Read the entire section.
Strayer, Chapter 14: Empires and Encounters, 1450-1750

·  Read Introduction and Textbook Highlights

· Skim chapter to get a sense of the variety of empires during this period.

· Read pp. 407-409 and 424-425 more carefully.


Online Resources: Read or view the following resources:

· The Columbian Exchange
· Video: India & the Mughals in the 16th Century (1500s) - (8.14 min.)

· Website: Mughal India


	20
	Grasping the Basic Facts: Based on your group assignment, respond  to ONE of the following questions:

1. European Colonial Societies: Compare the range of European colonial societies in the Western Hemisphere, including colonial rule in Mexico and Peru;  the plantation societies of Brazil, the Caribbean, and  the southern colonies of North America; and the settler colonies of North America and  Latin America.

2. Russian Empire: Describe the creation of a Russian Empire during this period. What motivated Russian empire building? How did the Russian Empire transform the life of its conquered people and of the Russian homeland itself? 
3. Asian Empires: Summarize the characteristics of various Asian empires during this period. What were the major features of Chinese empire building? How did Mughal attitudes and policies toward Hindus change from the time of Akbar to that of Aurangzeb? In what ways was the Ottoman Empire important for Europe in the Early Modern Era? 

	20
	Developing Insights: Explore some of the primary and secondary sources at the British Museum’s website on Mughal India. Describe three sources (at least one primary and one secondary) that helped to increase your knowledge of the empire. What insights did you gain from your investigation?

	20
	Making Connections: In the late eighteenth century, a French philosopher, Abbé Raynal offered a prize for the best answer to the question: "Was the discovery of America beneficial or harmful to the human race?" Taking into account Alfred Crosby’s The Columbian Exchange, what, in your estimation, is the legacy of 1492? What large-scale transformations did European contact generate? Were Columbus’ voyages a vehicle of progress or did they have a negative impact on the human race?

	60
	TOTAL


	WEEK 5 – February 14-20, 2011

	(If the links below are not functional, you will find the necessary documents at http://online-history.org)

	PTS
	TOPICS/LEARNING RESOURCES/ASSIGNMENTS

	0
	GLOBAL COMMERCE 
Objective: After studying the first global economy in the Early Modern Era, the student will describe Western European commercial expansion as a capitalist endeavor, explain how the silver trade helped China to develop the world’s largest economy, and analyze the various models of trading post empires created in this period.

Textbook: Read the following resources:

Strayer, Chapter 15: Global Commerce, 1450–1750
· Read Introduction and Textbook Highlights
· Skim chapter for the context of commercial expansion.
· Read pp. 442-457 more carefully.


Online Resources: Read or view the following resources:
· A Comparison of Medieval and Modern European Civilization
· Video: The Silver Flow (1 min.)

· Video: China and Europe (1.5 min.)
[image: image2.png]


Bridging World History Videos and Transcripts: Early Global Commodities (Optional): The following videos are from the Annenberg Media collection. They are optional, but provide visual images and narrative to facilitate your understanding of global commerce during this period. You will need a broadband connection to view them. (If you are limited by a dialup connection, you can still read the transcripts.) Free registration is required for first-time viewers. After you have registered, go to a specific video segment and click on the “View the Video Online” link at the bottom of the left menu under “Download Materials” next to this “Video on Demand” icon:

· Video: Silver Connects the World: China (24 min.)
· Video: Silver Connects the World: The Americas (24 min.)

· Video: Silver Connects the World: Europe, East Asia, and West Africa (24 min.)

	20
	Grasping the Basic Facts: Based on your group assignment, respond  to ONE of the following questions:

1. Western European Commercial Expansion: What drove Western European commercial expansion in Asia? Compare Portuguese, Spanish, Dutch, and British commercial endeavors in Asia. To what extent did the British and Dutch trading companies change the societies they encountered in Asia? How was expansion a capitalist endeavor?
2. The Silver Trade and China: What was the historical significance of the silver trade? How did the silver trade help China to develop the world’s largest economy?

3. Trading Post Empires (Fur and Slaves): Describe the impact of the fur trade on North American native societies. Compare the North American and Siberian fur trades. Explain the rise of the Atlantic slave trade. What roles did Europeans and Africans play in the Atlantic slave trade? How did the Atlantic slave trade transform African societies?

	20
	Developing Insights: Present evidence to support or refute this statement: "After 1571[when Manila was founded by the Spanish], much of what passed as local history could be understood only through the wider lens of world history. Once connected, the fortunes of the continents were bound together forever."

	20
	Making Connections: What lasting legacies of early modern globalization are evident in the early twenty-first century? How does globalization today compare to the earlier period? Do elite groups from more advanced countries still benefit at the expense of native populations? Or do more equitable policies and practices prevail today? Explain.

	60
	TOTAL



	WEEK 6 – February 21-27, 2011

	(If the links below are not functional, you will find the necessary documents at http://online-history.org)

	PTS
	TOPICS/LEARNING RESOURCES/ASSIGNMENTS

	0
	RELIGION AND SCIENCE 
Objective: After investigating religion and science in the Early Modern Era, the student will describe the global spread of Christianity during this period, compare religious movements in China, India, and the Islamic world, and analyze the Scientific Revolution in Europe and the beginnings of the conflict between religion and science.
Textbook: Read the following resources:
Strayer, Chapter 16: Religion and Science, 1450–1750
·  Read Introduction and Textbook Highlights
· Skim chapter for evidence of religious change and scientific advancement.
· Read pp. 477-486 more carefully.

Online Resources: Read or view the following resources:
· PPT: The Roots of the Protestant Reformation
· PPT: The Catholic Reformation
· PPT: Ending the Conflict: Science and Religion
· PPT: The Enlightenment

	20
	Grasping the Basic Facts: Based on your group assignment, respond  to ONE of the following questions:

1. Global Spread of Christianity: How did the Protestant Reformation transform European society, culture, and politics? How was European imperial expansion related to the spread of Christianity? Give examples of how European Christianity was assimilated into the Native American cultures of Spanish America?
2. Comparative Religious Movements: Why were missionary efforts to spread Christianity so much less successful in China than in Spanish America? What accounts for the continued spread of Islam in the Early Modern Era and for the emergence of reform or renewal movements within the Islamic world? How did Asian cultural changes in the Early Modern Era parallel those of Europe, and how were they different? How did the spread of Christianity, Islam, and modern science give rise to culturally based conflicts?
3. The Scientific Revolution: Describe the scientific method of inquiry, summarize the major contributions of leading scientists, and explain how views of science, philosophy, religion, and humanity’s place in the universe changed. Why did the Scientific Revolution occur in Europe rather than in China or the Islamic world? What was revolutionary about the Scientific Revolution? How did the Enlightenment challenge older patterns of European thinking? How did nineteenth-century developments in the sciences challenge the faith of the Enlightenment? 

	20
	Developing Insights: A distinguished theologian was overheard to say: “Science and religion have different goals and objectives. One should not substitute one for the other. For example, we should not look to religion for answers to questions relating to biology, chemistry, physics, or the environment. That is the role of science. The purpose of religion is to answer questions relating to the meaning and purpose of life. Science cannot answer those questions. History teaches us that when we blur the distinction between science and religion, the results can be devastating.” Based upon your knowledge of Western Civilization, provide evidence to support or refute this statement.

	20
	Making Connections: Major advances in science are often controversial because they change our way of thinking, raise important ethical questions, or come into conflict with traditional religious values. Give examples of scientific advances that have raised such controversy during your lifetime. Respond to ONE of these controversies and research its status today using recent news reports and commentary. Be sure to obtain both sides of the controversy. Based upon your knowledge of World Civilizations, how might this controversy be resolved?

	60
	TOTAL


WEEK 7 – February 28-March 6, 2011 
(If the links below are not functional, you will find the necessary documents at http://online-history.org)

	PTS
	TOPICS/LEARNING RESOURCES/ASSIGNMENTS

	0
	ATLANTIC REVOLUTIONS AND THEIR ECHOES 
Objective: After examining the variety of Atlantic revolutions in the 18th and 19th centuries, the student will compare the North American, French, Haitian, and Spanish American revolutions; describe the political ideologies that emerged in Europe during the 19th century and the conflicts they inspired between 1815 and 1871; and evaluate the “echoes of revolution” in abolitionism, nationalism, and feminism.

Textbook: Read the following resources:
Strayer, Chapter 17: Atlantic Revolutions and Their Echoes, 1750–1914
·  Read Introduction and Textbook Highlights

· Skim chapter for the variety of Atlantic revolutions and their legacies.
· Read pp. 499-512 more carefully.

Online Resources: Read or view the following resources:

· Absolutism and Constitutionalism (the 17th century background for revolution)
· PPT: The American Revolution
· PPT: The French Revolution
· Ideological Conflicts and National Unification

	20
	Grasping the Basic Facts: Based on your group assignment, respond  to ONE of the following questions:

1. Atlantic Revolutions: Make a chart comparing the North American, French, Haitian, and Spanish American revolutions with regard to grievances, racial factors, religious factors, political outcomes, social outcomes, cultural outcomes, and influence on other revolutions. How did the ideas of the Enlightenment contribute to the Atlantic revolutions? (You may upload your chart as an attachment.)
2. Ideological Conflicts: Describe the four political ideologies that influenced European politics during the 19th century (i.e., liberalism, conservatism, socialism, and nationalism) and the series of conflicts that they inspired in Europe and North America between 1815 and 1871.
3. Echoes of Revolution: What accounts for the end of Atlantic slavery during the nineteenth century? How did the end of slavery affect the lives of the former slaves? What accounts for the growth of nationalism as a powerful political and personal identity in the nineteenth century? What were the achievements and limitations of nineteenth-century feminism?

	20
	Developing Insights: Examine Eugene Delacroix's 1830 oil painting “Liberty Leading the People” (http://history.hanover.edu/courses/art/delalib.html) and write down at least five descriptive words about the ideas and emotions you see represented in the painting. Why does this painting do such a good job of describing the French Revolution? Locate an oil painting representing the American Revolution. Write down at least five descriptive words about the ideas and emotions you see represented in the painting. Why does this painting do such a good job of describing the American Revolution? Share the link to your painting of the American Revolution with your classmates, indicate the words you used to describe each painting, and explain what similarities and differences between the two revolutions this exercise helped you to see. 

	20
	Making Connections: Examine the factors which contributed to revolution in the19th century (e.g., oppression and injustice, the weakening of political authorities, new ideas, or the activities of small groups of determined activists) and compare them to the factors which contributed to a revolution in the 20th or 21st century. Which factor seems to be most compelling?

	150
	MIDTERM EXAMINATION

	210
	TOTAL


WEEK 8 – March 7-13, 2011
(If the links below are not functional, you will find the necessary documents at http://online-history.org)
	PTS
	TOPICS/LEARNING RESOURCES/ASSIGNMENTS

	0
	19TH CENTURY: EUROPEAN MOMENT IN WORLD HISTORY

REVOLUTIONS OF INDUSTRIALIZATION
Objective: After exploring the 19th century Industrial Revolution in a global context, the student will describe the consequences of the Industrial Revolution, explain how the Industrial Revolution transformed British society, and compare industrialization in the United States, Russia, and Latin America.

Textbook: Read the following resources:
Strayer, Part 5 Preface: The 19th Century: The European Moment in World History, 1750-1914

· Read Introduction and Textbook Highlights
· Read the entire section.

Strayer, Chapter 18: Revolutions of Industrialization,1750–1914
·  Read Introduction and Textbook Highlights
· Skim chapter for the effects of the Industrial Revolution
· Read pp. 534-541 more carefully.

Online Resources: Read or view the following resources
· PPT: European Industrial Revolution Chart
· PPT: The European Industrial Revolution
· PPT: Industrial Society
· The Evolution of Liberalism
· Social Darwinism

	20
	Grasping the Basic Facts: Based on your group assignment, respond  to ONE of the following questions:

1. Consequences of Industrial Revolution: How did the Industrial Revolution alter human ways of life? What was common to the process of industrialization everywhere, and in what ways did it vary from place to place? What did humanity gain from the Industrial Revolution, and what did it lose? In what ways might the Industrial Revolution be understood as a global rather than simply a European phenomenon?
2. Transformation of British Society: Explain how the Industrial Revolution transformed British society. How did it affect the British aristocracy, the middle classes, and the laboring classes? How do you account for social protest among the laboring classes? Were they influenced by the ideas of Karl Marx? What impact did Marx have on the industrializing world of the 19th century?  
3. Comparison of the Process of Industrialization: What were the differences between industrialization in the United States and that in Russia? Why did Marxist socialism not take root in the United States? What factors contributed to the making of a revolutionary situation in Russia by the beginning of the 20th century? How was Latin America linked to the global economy of the 19th century? 

	20
	Developing Insights: Contrast how a Social Darwinist and a Marxist would account for the differences in the conditions of the two mid-nineteenth-century families pictured in European Society During the Industrial Revolution. Which author (Herbert Spencer, Thomas Huxley, or Karl Marx) provided the best solution to the unequal distribution of wealth created by industrialization?

	20
	Making Connections: Combining contemporary news reports and analyses with your knowledge of World Civilizations, explain why popular discontent, as expressed by the Tea Party Movement, is directed against government, rather than the capitalist institutions responsible for the current economic crisis. Consider these accounts of the Tea Party Movement: The Tea Party Movement: Who's In Charge? Meet the Billionaire Brothers Funding the Right-Wing War on Obama, Just How Racist Is the Tea Party Movement? as well as Robert Strayer’s insightful comment: “…the immense religious, ethnic, and racial divisions of American society contrasted sharply with the more homogeneous populations of many European countries…[and] undermined the class solidarity of American workers, making it far more difficult to sustain class-oriented political parties….”

	60
	TOTAL


WEEK 9 – March 14-20, 2011 
(If the links below are not functional, you will find the necessary documents at http://online-history.org)
	PTS
	TOPICS/LEARNING RESOURCES/ASSIGNMENTS

	0
	INTERNAL TROUBLES, EXTERNAL THREATS
Objective: After studying 19th century European imperialism, the student will describe the characteristics of 19th century European imperialism, explain how China, the Ottoman Empire, and Japan responded to this phenomenon, and analyze the conflicts generated within these societies by European intrusion.

Textbook: Read the following resources:
Strayer, Chapter 19: Internal Troubles, External Threats: 
China, the Ottoman Empire, and Japan, 1800–1914
·  Read Introduction and Textbook Highlights
· Skim chapter for the effects of European imperialism.
· Read pp. 561-570  more carefully.

Online Resources: Read or view the following resources
· Imperialism 101
· Two Cheers for Colonialism

	20
	Grasping the Basic Facts: Based on your group assignment, respond  to ONE of the following questions:

1. European Imperialism: How did the Industrial Revolution shape the character of 19th century European imperialism? Was imperialism the result of economic competition, technological superiority, or feelings of cultural superiority? What contributed to changing European views of Asians and Africans in the 19th century? 

2. External Threats: What differences can you identify in how China, the Ottoman Empire, and Japan experienced Western imperialism and confronted it? How might you account for those differences?
3. Internal Troubles: What kind of debates, controversies, and conflicts were generated by European intrusion into the societies of China, the Ottoman Empire, and Japan?

	20
	Developing Insights: Using the “Guidelines for Source Analysis,” evaluate Michael Parenti's website “Imperialism 101." In your analysis, respond to these questions: What can you tell about the author by looking around the website? What can you learn by visiting other websites (put the author's name in Google and see what you can find)? Go to Amazon.com and see what else you can find out about the author. See if there are any reader reviews or other indicators that the author is respected. Does the author appear to be qualified to write on the subject of Imperialism or not? In what discipline are his degrees? What other books has he written? Does he seem to be respected by others? Do you consider the essay a credible source?

	20
	Making Connections: Social Darwinism may seem like an outdated scientific theory, but it was not restricted to the 19th century or to Nazi Germany or the Ku Klux Klan. Today American politicians often advocate changing the welfare system to favor only those "deserving" citizens who work hard. Government social programs are viewed as superficial solutions to save the poor and homeless from their inherent incompetence. Using news reports and commentary look for evidence that Social Darwinism is still alive in society today.

	60
	TOTAL


March 21-27, 2011: Spring Break: No Assignments

WEEK 10 – March 28-April 3, 2011
(If the links below are not functional, you will find the necessary documents at http://online-history.org)
	PTS
	TOPICS/LEARNING RESOURCES/ASSIGNMENTS

	0
	COLONIAL ENCOUNTERS
Objective: After investigating European colonial empires in Asia and Africa in the 19th century, the student will describe how Europeans used both coercion and cooperation to rule colonial peoples, analyze how the economic lives of colonial subjects were transformed, and summarize the cultural changes that took place in colonial societies.

Textbook: Read the following resources:
Strayer, Chapter 20: Colonial Encounters, 1750–1914
·  Read Introduction and Textbook Highlights
· Skim chapter for the characteristics of colonial rule in Asia and Africa.
· Read pp. 598-613 more carefully.
Online Resources: Read or view the following resources:

· Nationalism, Imperialism, and Militarism


	20
	Grasping the Basic Facts: Based on your group assignment, respond  to ONE of the following questions:

1. Asian and African Encounters: To what extent did colonial rule in Asia and Africa rest upon violence and coercion? To what extent did it depend upon voluntary cooperation? In what respects were colonized people more than victims of colonial conquest and rule? To what extent could they act in their own interests within the colonial situation?

2. Colonial Economies: How did the power of colonial states transform the economic lives of colonial subjects? How did cash-crop agriculture transform the lives of colonized peoples  What kinds of wage labor were available in the colonies? Why might people take part in it? How did doing so change their lives? How were the lives of women altered by colonial economies?
3. Cultural Change: Did colonial rule bring “progress” in its wake? What impact did Western education have on colonial societies? What were the attractions of Christianity within some colonial societies? How and why did Hinduism emerge as a distinct religious tradition during the colonial era in India? In what way were “race” and “tribe” new identities in colonial Africa?

	20
	Developing Insights: Present evidence to support or refute this statement: “It is no accident that Africa has been hardest hit by AIDS/HIV. Centuries of colonialism and imperialism have devastated the continent…. Now, at the start of the 21st century, half of all Africans live in absolute poverty – fighting simply to get enough food to survive another day. More than half the population of Africa lacks access to safe water and 70% are without proper sanitation.”

	20
	Making Connections: A political analyst recently commented: “American exceptionalism [i.e., the view that America is superior to other nations], globalization, and the War on Terrorism bear a strange resemblance to19th century nationalism, imperialism, and militarism. Using news reports and commentary, find evidence to support or refute this assertion.

	60
	TOTAL


WEEK 11 – April 4-10, 2011
(If the links below are not functional, you will find the necessary documents at http://online-history.org)
	PTS
	TOPICS/LEARNING RESOURCES/ASSIGNMENTS

	0
	THE MOST RECENT CENTURY, 1914–2011
THE COLLAPSE AND RECOVERY OF EUROPE

Objective: After examining the 20th century’s two world wars and the Great Depression, the student will explain the causes and consequences of World War I, analyze the effects of the Great Depression, and describe the rise of totalitarianism and the militarist and expansionist policies that led to World War II.

Textbook: Read the following resources:
Strayer, Part 6 Preface: The Most Recent Century, 1914-2008

· Read Introduction and Textbook Highlights
· Read the entire section.

Strayer, Chapter 21: The Collapse and Recovery of Europe, 1914–1970s
·  Read Introduction and Textbook Highlights
· Skim chapter for details relating to the two world wars and the Great Depression.
· Read pp. 633-645 more carefully.

Online Resources: Read or view the following resources:
· Origins of World War One
· PPT: The First World War
· PPT: Totalitarianism
· PPT: Two Charismatic Leaders
· PPT: The Nazi Holocaust
· PPT: Nazi Propaganda
· Was the Holocaust the Responsibility of the Nazis or German Society as a Whole?

	20
	Grasping the Basic Facts: Based on your group assignment, respond  to ONE of the following questions:

1. World War I: Why did Europe go to war in 1914? How important were nationalism, imperialism, and militarism in causing the war? What other factors contributed to the war? How did the Treaty of Versailles sow the seeds for a much more devastating Second World War? 
2. The Great Depression: Explain the causes and consequences of the Great Depression and the emergence of fascism (i.e., the radical right) during this era. How did Hitler achieve his goals of power, economic recovery, and German superiority? How did he handle opposition? What was the final outcome of of his New World Order?
3. The New Deal: How did FDR achieve his goals of economic relief, recovery, and reform? How did he handle opposition? What was the final outcome of the New Deal? How did it redefine democracy, rehabilitate the country, revitalize politics, and preserve democracy?

	20
	Developing Insights: Read the two interpretations of the Holocaust in “Was the Holocaust the Responsibility of the Nazis or German Society as a Whole?” Then answer these questions: Since the points of view in Daniel Jonah Goldhagen's Hitler’s Willing Executioners: Ordinary Germans and the Holocaust and Eric A. Johnson's Nazi Terror: The Gestapo, Jews, and Ordinary Germans are so very different, are we obliged to accept one and discard the other? Or is it possible that our interests are best served by learning from both perspectives? What questions would be most important to ask to determine the value of these works? What is your conclusion about the value of these conflicting interpretations?

	20
	Making Connections: Explore Nazi Germany to learn what it was like to live in a totalitarian state. Then locate some neo-Nazi websites to ascertain the climate of opinion among those sympathetic toward Hitler’s Third Reich. Share your insights with your classmates.

	60
	TOTAL


WEEK 12 – April 11-17, 2011 
(If the links below are not functional, you will find the necessary documents at http://online-history.org)
	PTS
	TOPICS/LEARNING RESOURCES/ASSIGNMENTS

	0
	THE RISE AND FALL OF WORLD COMMUNISM 

Objective: After exploring the rise and fall of world Communism, the student will analyze the Russian and Chinese revolutions and how communist states developed in the USSR and the People’s Republic of China, describe the origins, nature, and progress of the Cold War, and explain why Communism collapsed in the USSR and China but resulted in two very different societies.

Textbook: Read the following resources:
Strayer, Chapter 22: The Rise and Fall of World Communism, 1917–Present
·  Read Introduction and Textbook Highlights
· Skim chapter for evidence of the rise and fall of world Communism.
· Read pp. 660-675 more carefully.

Online Resources: Read or view the following resources:
· PPT: The Russian Communist Revolution
· PPT: The Chinese Communist Revolution
· PPT: The Russian and Communist Revolutions
· PPT: The Origins of the Cold War
· PPT: The Collapse of Communism
· Video: The Great Leap Forward (4.44 min.)

	20
	Grasping the Basic Facts: Based on your group assignment, respond  to ONE of the following questions:

1. Communist Revolutions: Why was Communism such an appealing philosophy to ordinary citizens in Russia and China? To what extent did it fulfill its promise? What were the major differences between the Russian and Chinese revolutions? Why did the Communist experiment, which was committed to equality and compassionate socialism, generate such oppressive, brutal, and totalitarian regimes? 

2. The Cold War: Analyze the political, economic, military, and technological concerns that divided the Soviet Union and the United States in the post-World War II era. During the Cold War, was the United States fighting to maintain democracy, capitalism, military strength, or control of space? What about the Soviet Union?
3. The Collapse of Communism: What impact did glasnost (openness), perestroika (restructuring), and demokratizatsiia (democratization) have on Communist society? What other factors contributed to the collapse of the Soviet Union? How did the end of Communism in the Soviet Union differ from Communism’s demise in China?

	20
	Developing Insights: Read this interpretive essay on the Cuban Missile Crisis. Then explore the primary source documents, including Operation Northwoods, that support the conclusion in the essay. You will feel like an investigative reporter as you go through the documents because they’re digital reproductions of the originals. You can see a report created on a standard typewriter, examine a memorandum typed in Russian, inspect a CIA report of a clandestine operation in Cuba, and compare reports of a TOP SECRET meeting between Attorney General Robert Kennedy and Russian Foreign Minister Dobrynin. If you were writing a book on the Cuban Missile Crisis and your publisher told you there was room for only three primary sources in an appendix on the subject, which three documents from the National Security Archives would you choose? Why?

	20
	Making Connections: Lech Walesa, the Polish trade union leader, won the Nobel Peace Prize in 1983 and played a significant role in the collapse of the Soviet Union. As you read his biographical sketch and Nobel lecture, look for the character traits needed to bring about constructive change. Then using current news reports and commentary, see if you can find one or more individuals who are engaged in similar efforts to bring about constructive change. Do they have these same character traits?

	60
	TOTAL


WEEK 13 – April 18-24, 2011
(If the links below are not functional, you will find the necessary documents at http://online-history.org)
	PTS
	TOPICS/LEARNING RESOURCES/ASSIGNMENTS

	0
	INDEPENDENCE AND DEVELOPMENT IN THE GLOBAL SOUTH 

Objective: After studying decolonization in the second half of the 20th century, the student will identify the circumstances and social changes that contributed to the breakup of imperial systems, compare independence movements in India and South Africa, and describe the challenges that developing nations faced, especially the clash between tradition and modernity as experienced by Islam in Turkey and Iran.

Textbook: Read the following resources:
Strayer, Chapter 23: Independence and Development in the Global South, 1914–Present
·  Read Introduction and Textbook Highlights
· Skim chapter for the experience of developing nations during the second half of the 20th century.
· Read pp. 692-710 more carefully.

Online Resources: Read or view the following resources:
· Video: The Iranian Revolution  (4.57 min.)

	20
	Grasping the Basic Facts: Based on your group assignment, respond  to ONE of the following questions:

1. Decolonization: What international circumstances and social changes contributed to the end of colonial empires? What obstacles confronted the leaders of movements for independence? How did the colonial experience and the struggle for independence shape the agenda of developing countries in the second half of the 20th century?

2. Indian Independence: What was the role of Gandhi in India’s struggle for independence? What conflicts and differences divided India’s nationalist movement? Why was African majority rule in South Africa delayed until 1994, whereas the overthrow of European colonialism had occurred much earlier in the rest of Africa and Asia? Why was Africa’s experience with political democracy so different from that of India? 
3. Modern Development: How has the experience of modern development in the third world differed from that of the capitalist West and the communist East? What obstacles impeded the economic development of third world countries? How did thinking about the role of the state in the economic life of developing countries change? How did cultural revolutions in Turkey and Iran reflect different understandings of the role of Islam in modern societies?

	20
	Developing Insights: Mahatma Gandhi once said: “"What difference does it make to the dead, the orphans, and the homeless, whether the mad destruction is wrought under the name of totalitarianism or the holy name of liberty and democracy?" What do you think he meant by this quotation? Do you agree with him?

	20
	Making Connections: After reading The Second Iranian Revolution and current news reports and commentary, compare the Iranian Revolution of 1979 to what is going on in Iran at the present time. What are the similarities and differences between the protesters and their aims then and now? Who is likely to prevail, the protesters or the current government? What are the implications of a second revolution for the United States, Western Europe, and the Muslim Middle East?

	60
	TOTAL


WEEK 14 – April 25-May 1, 2011
 (If the links below are not functional, you will find the necessary documents at http://online-history.org)
	PTS
	TOPICS/LEARNING RESOURCES/ASSIGNMENTS

	0
	ACCELERATING GLOBAL INTERACTION 
Objective: After investigating the political relationships, economic exchanges, and cultural influences that increasingly bound the world together after 1945, the student will identify the positive and negative aspects of economic globalization, describe the “fundamentalist” religious response to certain aspects of modernity, and evaluate such global movements as feminism, environmentalism, and terrorism.
Textbook: Read the following resources:
Strayer Chapter 24: Accelerating Global Interaction, Since 1945
·  Read Introduction and Textbook Highlights
· Skim chapter for evidence of global interaction.
· Read pp. 724-734 and 740-747 more carefully.

Online Resources: Read or view the following resources:
· Globalization 101
· PPT: The Emergence of Militant Fundamentalism
· PPT: The CIA Coup in Iran
· Neocon 101
· Video: George H. W. Bush, New World Order 

	20
	Grasping the Basic Facts: Based on your group assignment, respond  to ONE of the following questions:

1. Economic Globalization: What factors contributed to economic globalization during the 20th century? How has economic globalization linked the world’s peoples more closely together? How has it created new or sharper divisions? Is globalization a force for economic growth, prosperity, and democratic freedom? Or is it a force for environmental devastation, exploitation of the developing world, and suppression of human rights?
2. Religious Fundamentalism: In what respect did the various religious fundamentalists of the 20th century express hostility to global modernity? What factors contributed to Islamic activism and how did it express itself??
3. Global Movements: What distinguished feminism in the industrialized countries from that of the Global South? How can we explain the dramatic increase in the human impact on the environment in the twentieth century? Is there a connection between neo-conservatism, globalization, and terrorism?

	20
	Developing Insights: Did Operation Ajax, the CIA-sponsored coup of Mohammed Mossedegh's democratically-elected government in Iran in 1953, influence subsequent terrorist activities in the Middle East? Can a link be established between Operation Ajax and the 9/11 terrorist attack?

	20
	Making Connections: Many regard the militant religious extremism of groups like al-Qaeda as a phenomenon that in some way shows the basic irrationality and brutality of Islam. Locate an example of non-Muslim religious extremism, either historical or contemporary. Is it possible for Christians, Jews, Buddhists, and Hindus to be as irrational and brutal as Muslim extremists?

	60
	TOTAL


WEEK 15 – May 2-8, 2011
(If the links below are not functional, you will find the necessary documents at http://online-history.org)
	PTS
	TOPICS/LEARNING RESOURCES/ASSIGNMENTS

	0
	PARADIGM SHIFTS 

Objective: After exploring the mayor themes and trends of World Civilizations, developing a working knowledge of the processes required to understand the past, and mastering the critical thinking skills and lifelong learning skills needed to meet the challenges of the 21st century, the student will evaluate the United States’ role in the world today.
Online Resources: Read the letter of Osama bin Laden to the people of the United States dated November 24, 2002.

	20
	Grasping the Basic Facts
List the major complaints against the United States contained in Osama bin Laden’s letter. Using your knowledge of World Civilizations, provide evidence to support ONE of the following positions:

1. The charges are fair and accurate.

2. The charges have an element of truth but are not completely accurate.

3. The charges are entirely false.

	20
	Developing Insights: After exploring “The Culture of Peace in a Nutshell” and “How to Recognize a Culture of Peace,” describe the differences between a Culture of War and a Culture of Peace. What aspects of American culture may be described as part of the Culture of War? What aspects may be described as part of the Culture of Peace? Should the United States take the lead in making a transition from a Culture of War to a Culture of Peace? If so, how could that be accomplished?

	20
	Making Connections: What insights have you gained during your study of World Civilizations that surprised, enlightened, alarmed, or inspired you? How can you continue to be well-informed about contemporary issues and, along with other well-informed citizens, help to establish the agenda that will guide the United States in its proper role during the 21st century? With the knowledge you have gained using current news reports and commentary to research various topics during the semester, develop an annotated bibliography of at least five reliable sources that you recommend as a means of keeping up with world events.

	150
	FINAL EXAMINATION

	210
	TOTAL











